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March comes in with “Read Across
America” month and presents an
opportunity to examine the state of
teaching reading. As more and
more teachers pursue professional
development, we find best practices
and new research to help teach 
a skill that is more important 
than ever.
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BRAINSTORM1

     Are you getting the support you need from your school administration? Here is quick-check on
what you should be able to get to ensure you’re best equipped to do your job:

Keep up-to-date on teacher preparation practices.•
Start a professional development school: Throughout the country, colleges of education•
are collaborating with their local public schools to create laboratories that allow a meshing of
the theory and psychology of learning taught by university professors and the daily practicali-
ties of teaching that include how to design lesson plans and classroom management.

Identify mentors: Cultivate experienced teachers interested in working with teacher candi-•
dates and beginning teachers, provide them with mentoring training, and then match them
with beginning teachers. Research shows that beginning teachers working under the guid-
ance of a trained mentor are much more likely to remain in the profession.

Create incentives for teachers to stay in the field: Ongoing, meaningful professional•
development opportunities and salary increases that bring teacher pay scales on par with
those of other professionals. 

The List

     Ah, yes, the great conundrum of homework:
You want to assign it, but grading 60 papers every
day, well, that’s right up there with going to the
dentist. 

You want to assign homework to
reinforce the lesson but you don’t
want students to think it is busy
work because you don’t grade it or
review it. Try this approach one of

your colleagues has pioneered: Stamp of
Approval: Grading:
     Students needed to know that I had recorded
their work so I stamped their papers with a smiley
face if it was completed, and a frowning face if it
was not completed (I turned the stamp upside
down). It took me five minutes to look at the
homework and give feedback to every student. 
     To check their understanding, I asked the stu-
dents to teach their elbow partners what they
learned in the homework. They then traded
papers and we quickly went over the correct
answers to the homework on the overhead pro-
jector; again it took only five minutes. I found that
the students liked this system because it was less
tedious and provided immediate feedback. 

Stamp out 

homework

     So what’s next: tonight’s homework brought to you by the good folks at The Teacher Store; school
naming rights being sold to the local bank?
     Anything is possible to generate revenue for the school coffers now that several NJ school districts
have begun posting advertising on their school buses. 
     More and more New Jersey school districts – the latest is Sayreville -- view making ad space available
on the vehicles that parents entrust to carry their children safely as an innovative way to generate revenue
in an era of tight budgets and dwindling state aid.
     Don’t think big TV show ads splashed over a crosstown bus. It’s more like Snookie’s Cookies or Jerry’s
Landscaping Service. School bus ads need to be more, well, middle of the road. 
     “We’re not in the city trying to advertise musicals,” said Jackson Superintendent Stephen Genco. Genco
says Jackson plastered ads on the side of 41 school buses to raise some dough with Rosko’s Bagels &
Waffles, Thomas Edison State College and other clients. All told, the district made $23,000 last year. The
state regulates what kinds of ads are appropriate.
     And Genco wants business to keep booming.
     “Twenty thousand dollars might not sound like a lot now, but if we’re talking $70,000, $80,000,
$100,000 later, yeah, it’s worth it. That’s a couple teachers,” he said.

You’re ad here

     As social media becomes an inevitable teach-
ing tool, we find more teachers looking for ways
to innovate with the various means. Here’s a Twit-
ter feed from the classroom that’s slightly more
than 140 characters: 
     When it comes to my classroom, I use Twitter
to announce the day's homework and share ran-
dom thoughts and ideas with students. It's also
an easy way for students to ask me questions.
Students are also using Twitter to share
something they saw outside of school that related
to our class conversation. A student visiting Balti-
more once tweeted a picture of Edgar Allan Poe's
grave because we'd just completed a unit on his
stories. I've also had students live tweet class dis-
cussions. These interactions allow students to feel
more connected to the learning, and that's what
teachers really want to see from their students.

Tweet Street

Edupedia
Tidbits of amusing education info
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    The new School Performance Reports issued by the
NJ Department of Education tracked the percentage of
eighth-graders taking algebra and the percentage earn-
ing at least a grade of C in the class.
    DOE officials estimated 30-to-40 percent of eighth-
graders in New Jersey were taking algebra, accounting
for 8 percent of the total number of students across the
state enrolled in the course.  
    However, student success varied. 
    In about 35 percent of all schools in which at least
some students took the class, all of them received a

grade of at least C. In 8 percent of schools, fewer than
half those taking algebra earned a C or better. And in
34 percent of schools with students who took algebra,
no student earned at least a C.
    Performance in algebra is becoming more important
as the state begins testing high-school students in Alge-
bra I and II and geometry, as well as in English, as part
of the PARCC exams. And eighth-graders taking
algebra are set to take the PARCC Algebra I test, instead
of their grade level math test.
    New Jersey's last foray into algebra testing did not

yield strong results. 
    The state was part of a consortium that participated
in the American Diploma Project, which created end-of-
course assessments in algebra. Some New Jersey mid-
dle-school students took Algebra I or II tests on a pilot
basis in 2008-2010.
    In 2009, 27 percent of Algebra I students and 12
percent of Algebra II students took the respective tests.
Just 19 percent earned a score of proficient or advanced
in Algebra I, while 55 percent scored below a basic level
according to the ADP annual report on exams.

Algebra in middle school doesn’t quite add up

     New Jersey’s landmark anti-bullying legislation is winning broader acceptance from the people who
have to enforce it: teachers and administrators.

     A new survey conducted by the state’s governor-appointed Anti-Bullying Task Force found nearly two-
thirds of the 2,000 educators polled agreed the law helps foster a positive change in schools in terms of
raising awareness of possible problems and improving the school’s atmosphere.

     The survey also found a majority of educators said they adequately trained and prepared for their respon-
sibilities under the law, now in its third year.

     Those polled were split, however, about whether enough financial resources to carry out the policy were
distributed. The state allotted $1 million in the first year as grants to districts, but has since pulled back on
additional funding. 

     “What’s happening slowly is that schools are not just thinking of compliance with the law anymore but
also seeing that the general climate of the school is so important,” said Patricia Wright, chair of the seven-
member panel and executive director of the New Jersey Principals and Supervisors Association.

     The task force recommended further changes, including definitions as to what triggers an anti-bullying
investigation and what is simply a conflict. The task force also advocated adding language that defines a
potential bullying incident, as one in which there is an imbalance of power, perceived or real.

Score one for NJ Anti-Bullying Law

Conference helps teachers take active
approach to physical education

     Teachers and school district employees came out in
droves to a city school board meeting to voice their
opinions against budget cuts that would eliminate
between 250 and 350 positions to help close a $19 mil-
lion anticipated budget gap in the 2015-16 school year. 
     The proposed layoffs are scattered throughout sev-
eral different groups, including more than 100 teachers,
secretarial staff, paraprofessionals and custodial work-
ers.
     “We can cut things, but let's not cut jobs,” said
Naomi Johnson-Lafleur, president of the Trenton Educa-
tion Association, the union representing Trenton teach-
ers.
     The cuts are based on the number of students
expected to enroll in the district next year, said spokes-
woman Kathy Smallwood Johnson. Although no new
charter schools are opening next year, the city's existing
charters will expand as they add grade levels to their
programs.
     The district has also announced that it will close
Monument Elementary School to save money and
because of low enrollment.
     “I know you are making hard decisions but we need
to let the state know that we stand together,” said
Johnson-Lafleur to board members. “We are all in this
together. We are going to stand together and we are
going to fight.”
     The district has proposed using private companies
to do the work of maintenance workers and one-on-
one aides for students next year and was set to vote,
but chose to delay action before the meeting began.

    The New Jersey Association for Health, Physical Education, Recreation and
Dance (NJAHPERD) hosted its 96th annual convention Feb. 22-24 at the Ocean
Place Resort & Spa in Long Branch. The association aims to advance health
education and promote the development of healthy and active lifestyles for
New Jersey’s students and educators. 
     Nearly 1,500 teachers from across the state attended various sessions, from
“How to Have a Peaceful Playground” that targeted five recess problems and
put five solutions in place to “Dancing Like the Stars in PE” to learn basic dance
steps to energize students’ minds and bodies. 
     The convention also covered pressing issues such as bullying during gym
time and adapting physical education lessons for disabled children. As the
organization advocates an active voice in changing legislation, teachers sat
through an interactive session to learn more about getting involved and chang-
ing policies. 
     “My hope is that when you leave the convention this year you will continue
to advocate for policy change in your school,” wrote NJAHPERD President
JoAnn Doherty in the conference program. “Your chosen profession does make
a difference in our society. Please continue to let your voice be heard.” 

Trenton teachers take stand
against school board



    North Bergen Superintendent George Solter wanted to provide stu-
dents with better resources and make his high school more competitive
against other academies in the state. North Bergen High School's new
STEM Academy will help him do that. 
    The program offers connections plus exposure to university
professors and research laboratories. The program is set to begin next
year, but admitted its first class of 10 boys and 10 girls after a rigorous
application process. 
    The district is planning more academies in the future in addition to
efforts already underway that offer rich educational experiences like
the 10-week Saturday STEM program at Fairleigh Dickinson University
in Teaneck.

Multi-disciplinary team 
approach to weight loss.
Highly trained & quali�ed
surgical, nutritional and 
psychological experts.
Wide choice of bariatric 
procedures  from LAP-
BANDTM and Laparoscopic
Sleeve Gastrectomy  to 
Gastric Bypass and Revisional
Surgery.
From pre-surgery consult to
post-surgery support, we’re
with you every step of the
way.
Attend a FREE seminar or 
call for a one-on-one 
consultation.
COVERED BY MOST 
INSURANCE PLANS.
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A Bowl of science
    Teams of students
from schools across
New Jersey and Penn-
sylvania competed at
this year’s regional sci-
ence bowl at the
Princeton Plasma
Physics Lab. 

    Sixteen middle
school teams went
head-to-head to test
their math and science
knowledge and 32
high school teams took to the buzzer. Each team was comprised of
four participants, one alternate, and a coach.

    John Witherspoon Middle School in Princeton and West Windsor-
Plainsboro High School South took home the first place trophies.
Both teams will go on to represent New Jersey as they compete for
the national title in Washington, D.C., this spring.  

    The science bowl is sponsored by the U.S. Department of Energy,
which will pay the full expenses for the winning teams to go to
Washington D.C.

The Science Bowl was held at the Princeton
Plasma Physics Laboratory located on Feb. 21.  

   
  

Growing a STEM



All items available at Teachers Notebook: www.teachersnotebook.com

100 Daily Writing Warm-Ups
Grades 5-8 
Subjects: ELA, Foreign Language, Common Core
This packet features a set of 100 short writing prompts or “daily warm-ups.”
Teachers can use these prompts for bell-ringer assignments, icebreakers at the
beginning of the school year and long-term writing projects such as writing
folders and portfolios, among other options. The packet includes a four-page list
of all 100 prompts which might be used as part of a writing folder assignment
and a set of task cards that can be easily printed, cut, and shared with students.

Mission Nutrition 
Grades K-2
Subjects: Science, Physical Education 
Alan the Astronaut has gone on a mission to find healthy foods as he races to
Pyramid Planet, looking for the answers that will restore healthy eating to the
galaxy. In this unit, teachers will find eight days of lessons, as well as plenty of
cross-curricular activities. Each lesson has clear objectives, materials list, and
ideas to appeal to all types of learners. The characters are interesting to young
students, and easily identifiable with their food groups. The unit allows for 
students to taste foods from different groups, design their own eating plan 
and develop healthy habits.

25 Interactive Websites for Virtual Field Trips
Grades K-12 
Subjects: ELA, Foreign Language, Music, Science, Social Studies, Common Core
Where else can you "take a trip" to see the Sistine Chapel, the bottom of the Pacific
Ocean or the African grasslands - all in one day? Virtual field trips provide students with
opportunities they may not get to experience otherwise. These tools challenge students
to think critically about the places they visit. For example, a virtual trip to Pompeii re-
quires students to consider the quality of life in an ancient city. Some websites are built
as all-inclusive virtual trips with text and audio; others provide only imagery which can
be adapted to fit the needs of a lesson. 
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BRIGHT IDEAS

TOUCH OF CLASS

      Getting students to line up quietly and safely can be a daunt-
ing task to even the most experienced teacher. To avoid the urge to
act like a corrections officer transporting prisoners, make use of in-
structional protocols that positively encourage and motivate stu-
dents to line up and move through the school safely, quietly and in
a controlled manner. See if you can adapt the following measures
with your class:

Order up: Put students in a line order so that friends are not•
near each other, and place the sneaky kids in the middle of
the line. If they have no one to talk to, they can’t say much.

What’s the point:Your class can earn points for compli-•
ments from other teachers in the school who notice positive
behavior. Points can be used for prizes or other rewards.

Show me your hands: Instruct students how to place their•
hands while walking. Options include placing them behind
their backs, folded in front of them, at their sides with fingers
crossed or one in front and one in back. Make it different
every day, and they will be so concentrated on doing the
hands right that they won’t touch the walls or talk to each
other.

Spies like us: Tell your students that they have to get from•
point A to point B without being noticed. This may involve tip
toe-ing past doors and other measures to maintain absolute
silence.

      In courses designed to cover a range of topics, or in courses that
cover a small number of themes using multiple case studies or spe-
cific examples, or when the core skill being evaluated (e.g. creative
writing) is independent of the exact topic being suggested, it might
be suitable to offer students a choice in test questions – a “pick X of
Y” exam. Here are some ways to use this type of testing across vari-
ous subjects:

Social Studies
If students have been doing independent research along with learning
teacher-directed material, this method can be good for students to
show off their specialized knowledge and the knowledge they gained
from the unit. Start by looking at the focus questions for the unit.
Then, take into account the sources already studied in class, as well as
additional sources relevant to the topic. Finally, check to make sure
there is a spread of sources for the different topics, including some
that could be used across multiple topics.

Literature
If the entire test is going to be essay format or essay/response online
(where they start a discussion and have to comment on other discus-
sions), give students a list of 10-15 possible questions and let them
choose as a class which ones to put on the test. This encourages them to
think critically and to pull from the text, while avoiding “tricking” them
with super hard questions. If there is a specific goal in mind for the unit,
make one question mandatory for all students, but tell them in advance.

Math
Offer options that include test questions which are “easy” to set up
without a lot of complex math but that require a lot of careful calculat-
ing (think multi-step process), alongside questions that are “hard” to set
up but that require very little computation once the equations have been
set (often single-step but usually a much less obvious single step). The
“easy” problem can often be solved using a brute-force method,
whereas the “hard” problem is often set up so that it leads in circles if
students try to break it into smaller pieces.

Keeping your students ‘in line’

A testing strategy that gives students a choice
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THAT’LL TEACH YOU  2
CLASS ACTS

I realize as I write this that
many of us have finished our
first or second day of PARCC.
However, I am going to be
proactive and hope that my
peers will take the following
information to heart when
reworking their Language Arts
scope and sequence in the
wake of PARCC. 

I am assuming that riding
on the tails of NJASK, most NJ
Language Arts curriculum is

now “out of whack” with the Partnership for
Career Readiness, and this is a serious
dilemma. There are three writing pieces scored
on the PARCC, two being non-fiction based, so
that is actually a point for us since the core cur-
riculum is also weighted heavily on non-fiction.
We have been dutifully gathering several genres
and samples of informational texts. And, I have
found, and hope my peers will, too, that the fic-
tion available to us can be used in new ways to
address the academic challenges.

Narrative/literary essay
It has been years since I have had to teach

middle-school students how to write a story.
Remember the “picture prompts?” Luckily, we
are not talking about wandering back into that
territory. The fictional piece that will likely
appear on the PARCC includes reading a text or
excerpt and using the knowledge gleaned
about the characters, setting or problem, and
applying that information to create a new scene
or to alter a scene or ending. So, we do need to
spend a good deal of time discussing the rele-
vance of setting to a story, as well as what con-
stitutes character traits. As our students grow
more mature and the problems and plots of
their stories thicken, they need the skills to dis-
sect the nuances of those story elements to uti-
lize them in their original creation. 

All of these objectives, of course, can be met
by using our existing novel sets, anthologies or
short story collections. I have begun to
alternate my read-aloud or shared reading time
with my sixth graders between fiction and non-
fiction. Does that mean our units of study will
be different or combined or modified? Yes! This
is a huge undertaking, and after writing several
curriculums and units of study in my career - as
we all have done - we know that it is best done
as we work through it, and modify and supple-
ment and rearrange as we teach each unit. I am
doing that now with the rest of my instructional
units. I am writing myself new notes on how to
use old stories in a fresh way to prepare them

for these new writing tasks. I have done two or
three assignments like this so far, and the stu-
dents love them.

As my readers might know, my media spe-
cialist is awesome and allows me to use weekly
computer lab time to type these fictional
pieces. However, they can easily be assigned as
homework, or even shared in a Google docs for
those of you that are lucky enough to have stu-
dent accounts. For a little more motivation, I
offer small prizes for the most creative. The last,
but certainly not least, important difference
between what most of us have been teaching as
a “narrative” unit versus what PARCC considers
narrative, is that the students are basing their
piece on a fictional text, not a personal
narrative. In fact, in all of the sources I have read
concerning preparing for the PARCC, there is
no personal narrative. Perhaps we will be lucky
enough to simply change that unit of study
from personal narrative to fictional narrative.

Comparative
The comparative essay is the shorter of the

two non-fiction based pieces on the PARCC.
The students will be reading two excerpts or
articles and then asked to compare and
contrast some common element. This is noth-
ing new to NJ Language Arts educators. We are
masters at the Venn diagram. However, we
need to insist that students do compare and
contrast; they have a bad tendency to only
point out the likenesses or only the differences.
They will be asked and expected to do both -
and scored accordingly. 

Once again, preparing for this slight shift
would be a momentous task all at once, so start
now. I am making sticky notes and attaching
them to texts I already use. I also make one copy
of each text along with a copy of the prompt
and throw it in a folder marked “paired texts.”
My two favorite, trusty non-fiction, free
websites - readworks.com and newslea.com -
can make this a piece of cake. You can search
both sites by topic and reading ability. Read-
works even sends you paired texts with the
prompts. Don’t forget to give the class a list of
specific transitions to use when comparing. 

Research simulation
The other part of the non-fiction is the one

everyone seems to be buzzing about. The
research simulation includes reading two or
more texts {depending on grade level}, as well
as watching a video all related to one topic. The
students are directed to answer the prompt
using details or examples from all three sources.
The good news is that the two or more articles
have already been read before students are
asked to write about them because they are the
same articles they have answered comprehen-
sion questions about. I have directed my class
that as soon as they see the video tab, they
should scroll, scroll, scroll through all the com-
prehension questions to view the essay ques-
tion so as they read and answer questions
about the texts, they can be thinking about and
planning an essay response.

Once again, don’t start from scratch. All the
paired texts you have begun to gather for the
comparative: use them one more time and
search for a matching video. A relatively new
objective we need to work into our units, then,
is analyzing the credibility of sources. I use the
words “credible source” interchangeably with
“expert.” A simple way to start and then contin-
ue this objective is often right within the articles
themselves. By looking closely at which profes-
sionals and experts the articles have been quot-
ed and why, the students quickly begin to
decipher credible versus non-credible
resources, and then within the credible ones,
which ones are more credible than others.

If we can begin to reorganize and shift the
material in our current units of study in some of
these subtle ways, we will not be faced with the
daunting task of reinventing the wheel down
the road. But, I also encourage you to begin
these discussions with your supervisors and
curriculum directors. We need to address the
elephant in the Language Arts room and work
these changes into our scopes and sequences
now, so that we are not accused of “teaching to
the test.” We do have a little window of oppor-
tunity to address these changes since, oh yeah,
the PARCC scores won’t actually count this year.
You did know that, right?    •

Jennifer Mross has been teaching in New Jersey
public schools for nearly 20 years. She holds a
BS in Elementary Education and an MS in
Educational Leadership. She is a Frederick L.
Hipp Grant recipient for infusing literature
into her history classroom. She currently teach-
es middle school language arts and history in a
Passaic county public school.

JENNIFER
MROSS

An aspect of PARCC we need to get write
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I can still remember the first time I celebrated
Dr. Seuss Day in my classroom and the excitement
that my students had as we ate green eggs and ham
and read a variety of his books throughout that day.
The excitement in the classroom and the joy that
my students had that day is something that I will
never forget. 

That is the joy that we want to see on all of our
students’ faces as they sit down not only in a class-
room, but at home as well when they pick up a
book to read. We want this joy to be evident
whether they are reading to study or reading for

pleasure. And in a new age of testing, it is more important than
ever to make sure that we, as educators, maintain the simple joy
that a child has when they pick up a book to read.

      When Theodor Seuss Geisel – or as we call him, Dr. Seuss – set
out to write The Cat In The Hat,he wanted to make a story that uti-
lized simple, mostly monosyllabic, words that readers could
readily comprehend. His use of the patterned rhyming text has
become the foundation for many controlled-vocabulary texts for
younger readers.

      On March 2, schools across the country read his books and cel-
ebrated his life as an author. Teachers dressed in cos-
tume and made green eggs and ham and students
were exposed to the amazing 46 books that he
wrote. His contribution to reading and the impact
that he has had on children is incredible.

      We all want success for our students as readers
and we want them to develop a self-motivated pas-
sion to pick up a book and read. We want to
remember and instill in all students that reading is
not simply something that we do in order to pass
a test. We want them to understand that reading
develops the imagination; it leads to the discovery

of interesting facts; it allows you to learn
something new; and it also expands your
vocabulary. Remember that Dr. Seuss stated,
“The more you read, the more things you will
know. The more that you learn, the more
places you’ll go.”

Dr. Seuss also said, “A person’s a person, no
matter how small.” In our ever-changing cul-
turally diverse classrooms, we want each and
every child to know that they all matter and
that everyone deserves to be seen and

heard. Exposing our students to the variety of books that Dr. Seuss
has written will allow them to recognize their importance and all
the uniqueness that they bring to your classroom. 

      One of my favorite books from Dr. Seuss is Oh, the Places You’ll
Go!. I am so pleased that it is the featured book for the 2015 Read

Across America celebration, and that it is also the 25th anniver-
sary of the book as well. It allows children to see that any-
thing is possible and that they can go and do anything that
they put their minds to. 

Even as you focus a day in your classroom on the books
of Dr. Seuss, allow them to be utilized throughout the entire
school year. His books allow for students to see topics that
they might not have otherwise seen; they allow for creativity
and imagination to take hold within a student; and they
allow students who might need assistance in fluency to prac-
tice their reading. The use of sight words in books such as The
Cat in The Hat and Green Eggs and Ham allows for repetition
of words and for students to practice fluency and expression

while they read. So as you read his books on March 2, allow the
passion that you have for his books to transcend onto your stu-
dents!   •

Dawn Uttel is a Language Arts Supervisor in Paterson. She holds
a Master’s Degree in Reading from Montclair State with a
Reading Specialist certificate, a National Board Certification in
Literacy Language Arts and a Supervisor’s Certificate from
William Paterson. During her 18-year career, she has taught
third, fourth and fifth grade.

DAWN
UTTEL
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Focusing on attention and focus issues
As teachers, many of us grapple daily with dis-

tractible students who just cannot seem to stay
focused and pay attention to the lesson at hand.
Many of these students seem to be the same ones
who forget their homework, have messy desks and
can never seem to locate anything — not to men-
tion coming to class unprepared.

We use reminders, proximity, threats of reaching
out to parents and administration and many other
strategies which do not appear to be working. Some
of these students may be in constant motion, while

others just “zone out.” The thought that the student may have Atten-
tion Deficit Hyperactivity Disorder may have crossed your mind.
However, does labeling that student even help?

When addressing issues related to attention and focus, one must
look at the individual student’s strengths and areas of concern. Some
issues one may see which indicate issues with inattention include
students who are easily distracted, miss details, forget things and fre-
quently switch from one activity to another. Additionally, they may
have difficulty focusing on one thing; become bored with a task after
a few minutes (unless they are doing something of high interest);
have difficulty focusing attention on organizing and completing a
task or learning something new; have trouble completing or turning
in homework assignments; often lose things; do not seem to listen
when spoken to; daydream; become easily confused and move
slowly; have difficulty processing information as quickly and accu-
rately as others; and may struggle to  follow instructions.

Students who have issues with hyperactivity might fidget and
squirm in their seats, talk nonstop, touch or play with anything and
everything in sight, have trouble sitting still or be in perpetual
motion.

The impulsivechild is the one who is impatient, blurts things out,
cannot seem to hide his or her emotions, interrupts conversations
and may act without thinking.

ADHD can be described as a pattern of behavior which occurs in
multiple settings, like home and school, and can impact perform-
ance within social, educational, or work settings. The DSM-V divides
symptoms into two categories: inattention or hyperactivity and
impulsivity that include behaviors like failure to pay close attention
to details, difficulty organizing tasks and activities, excessive talking,
fidgeting, or an inability to remain seated in appropriate situations.
According to the DSM-V, children must demonstrate at least six
symptoms from either (or both) the inattention or the hyperactivity
and impulsivity group. Older adolescents and adults age 17 and
older must present with five.

It is important to note that while a student who exhibits many of
these behaviors may in fact have ADHD, it is also possible that other
factors may be causing the behaviors. Emotional issues, poor grasp
of the English language or difficulty with language processing can
also mimic ADHD.

So the question remains: What does a teacher do?

Of course, the first step is to exhaust all the common strategies,

like color-coding materials, creating behavior modification charts
with rewards, utilizing checklists, assignment calendars which are
broken down into smaller chunks and modifying when possible.
Some other, lesser-known strategies for the hyperactive student
include a piece of Velcro under the desk for the student to run
his/her finger over, a scratchy rug or a bean bag for the student to use
while reading, or a stress ball to scrunch instead of moving around
the room. The internet has many resources which contain list upon
list of strategies. Some of these include:

• www.helpguide.org/articles/add-adhd/attention-
deficit-disorder-adhd-and-school.htm

• www.ldonline.org
• www.additudemag.com
• www.nasponline.org/

Once you, as the teacher, have exhausted all of your resources, a
referral to the Intervention and Referral Services team may be need-
ed. During this time it is important to have open lines of communi-
cation between the school and home. However, it is crucial that a
teacher does not use the terms “ADHD” or “ADD” when describing
the issues. Neither a teacher, administrator nor a child study team
member may diagnose ADHD. This diagnosis must be made by
either a clinical psychologist, psychiatrist or a neurologist. As a
teacher, you may ask if the parent has seen any of these issues and if
so, have they discussed them with the child’s pediatrician. 

Many parents have mixed feelings when dealing with these issues.
Some will happily comply and reach out to the appropriate medical
profession. Other parents may be very reticent and fearful. A parent
has the right to choose medical intervention or refuse it.
Additionally, the student may be diagnosed with ADHD and no
medication may be indicated or medication may be indicated and
the parent may refuse to administer the medications. Should that be
the case, it is important to bring the case to the Intervention and
Referral Services Team to gather as many resources as possible to
support the student.•

Shari Duddy is a Learning Disabilities Teacher Consultant (LDTC)
with nearly 30 years of experience in the field. She holds a Master’s
degree of Education in Instruction, Curriculum and Administration
and a Supervisory Certification from Kean University, as well as a
LDTC Certification from William Paterson University. Duddy will be
completing her Principal’s Certification in May 2015.

THAT’LL TEACH YOU / SPECIAL EDUCATION 2

SHARI
DUDDY
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T
he thinks you can think become even more thinkable
during the month of March that puts reading in the
spotlight because it comes in with National Read
Across America Day. Teachers across America honor

Theodor Geisel, whom we, of course, know as Dr. Seuss, perhaps
the greatest reading teacher of all time, and whose March 2 birth-
day is the gateway to a time that accentuates the more that you
read, the more things you will know.
March has become a month to celebrate books and reading in

so many classrooms. And it’s also a time to think about those who
teach reading, which is, what, about 99 percent of you in one way
or another. The evolution of education into the Common Core
era has made Read Across America Day every day for so many
teachers and made reading as dependent on passionate, expert,
personalized teaching as TheLorax once told us:

Unless someone like you cares a whole awful lot,
Nothing is going to get better. It’s not.
If nothing is more important in education today than reading,

then teaching reading runs a close second. The premium on
teaching reading has created specialists like reading specialists,
literacy coaches, reading curriculum coordinators and/or lan-
guage arts directors in nearly every school district in New Jersey. 
The premium on reading has led to the proliferation of such

entities as The Center for Literacy Development at Rutgers and
other similar professional development vehicles on college cam-
puses throughout the state. 
The premium on reading has inspired teachers to pursue cer-

tificates, endorsements and advanced degrees to be the best they
can be and produce the research to bring awareness of what
drives reading instruction. 
The premium on reading has created tools, methods and best

practices to meet the ever-increasing challenge of getting
students to read at grade level. 
The premium on reading has motivated New Jersey teachers

to work tirelessly to make sure their students don’t view reading
as the torture that many of them did when they were learning to
read.
“I always used to tell my students that learning occurs when

you pick up a book, turn the pages and read,” articulates Wanda
Kopic, who moved to the U.S. from Croatia at age eight, started
school without speaking a word of English and rose up from
being a teacher in Paterson schools to become the district’s
Supervisor of Language Arts.
“There is something magical about reading and that is building

on knowledge, experiences, vocabulary, comprehension and
being able to become diverse on several different topics,” Kopic
continues. “It’s like Dr. Seuss states, ‘Oh the Places You’ll Go.’”
And the more you learn, the more places you’ll go. So to learn

about the places NJ Teachers can go with teaching reading, this
discovery asked national literacy experts, university experts and
local teaching experts to pontificate on all things that contribute
to that moment of seeing the smile on a student’s face when he or
she gets excited about reading a book. 
“We absolutely know how to do that,” reports Dr. Connie Her-

bert, a noted national speaker, literary consultant and author who
has presented seminars on reading to schools in 47 states. “We
know how to teach every child to read. We have the materials,
training and assessments. We may not do it with every single kid
because of other factors, but that’s the goal.”

The Need for Read
You have brains in your head.
You have feet in your shoes.
You can steer yourself
Any direction you choose.
The calling to teach reading has always prompted teachers to

take up the cause. There have always been students who struggle
to read, who don’t like to read, and that is where the call comes
from.
I was one of those children,” says Lisa Mullin. “I didn’t enjoy

reading at first.”
Mullin endured and used learning to enjoy reading as her drive

to become a teacher in Montgomery Township. She recently
ascended to become the Assistant Director and Program Coordi-
nator for The Center for Literacy Development at Rutgers. 
Mullin sees many NJ Teachers who are Center members that

have answered the call for similar reasons. Passion, responsibility
and the call to serve will always be the leading sources of teacher
motivation and dedication.
But there seems to be more calling teachers to further their

expertise in teaching reading. Oh, the choice to hone the craft still
starts with students who struggle to read, but this era of assess-
ment has enhanced the need for specialization. The assessments
have identified more specific reasons for struggling, which have
led to more intricate solutions, so reading teachers can no longer
be like Yertle the Turtle.
“I personally got my specialization because I had a great inter-

est,” Mullin explains. “Part of it now is that there is a greater recog-
nition for children who need intervention. So the need is getting
greater, the tools are becoming finer and you want to become an
expert so you can target the skills needed and exhaust every pos-
sibility to help the children.”
Assessment, like the need to read to learn, has proliferated with

the Common Core era, as you know. New Jersey has one of the
highest levels of assessment in the country, and its desire and
ability to assess has led to identifying more deficiencies and a
greater need for intervention to address those gaps. 
The science of teaching reading is producing new models of

instruction to fuel the intervention. And although teachers may
not want to complain even if they are feeling great pain, you can
no longer be the ruler of all that you see without gaining a little
expertise. 
Or more than a little. For with assessment comes achievement,

and that seems to make reading teachers Yertle more than they

T



would like.
“The problem is that, in an effort to facilitate achieve-

ment, educators are pressured into teaching content and
texts that are above some students’ instructional levels,”
reasons Dr. Diane Tracey, coordinator of the Master’s pro-
gram in reading specialization for the Kean University Col-
lege of Education. “When school districts force teachers to
violate basic educational premises under the false belief
that working with harder material will lead to greater
literacy growth, students fail and experience the emotional,
cognitive and social consequences of that failure.”
The urgency to build expertise brings the motivation for

specialization comes full circle to the struggling readers. So
the Holy Grail of teaching reading in the current era has
become getting students to read on grade level. 
Reading to grade level must be addressed from the get-

go, or students will never be able to go any places with their
learning. For many reasons – students not reading enough
at an early age; more ELL students coming into the mix;
reading not being modeled and encouraged at home; a
society overloaded with stimulation that promulgates more
exposure to ADHD and other LDs – children seem to be
falling behind at a younger age. 
In many cases, teachers can bring a student forward a full

year in reading level, but by second or third grade that still
might leave kids behind. And think about how that com-
pounds as students move up? They wind up needing inter-
vention to address the growing gap, and sometimes it’s
easier to perpetuate intervention than it is to get students
to grade level.
“We must try to focus on catching struggling readers in

the early grades, when their brains are most receptive,
before habits are hard to break,” comments Dr. Hebert.
“And let’s target getting kids reading on grade level by the
last day of school. Do not keep them in intervention year
after year. Get them to grade level, then give them the main-
tenance and booster sessions to maintain their game.”
Then, there’s the impact of Common Core: CCCS accen-

tuate the need for reading to do math, science, social
studies and all the subjects. But it has also initiated a push
that is making material play a bit higher above grade level
than it did previously, and “that push really relies on your
literacy skills,” Mullin asserts.
Kopic illuminates that despite rigors of the push, the

upside has powerful impact. “Students are being asked to
refer to the text to support their responses, and this is a great
skill to develop as a young student because these are the
skills that are required in college.”

Follow the Readers
You’re on your own. 
And you know what you know.
And YOU are the one 
Who’ll decide where to go.
Dr. Hebert reveals a movement in education that is

putting a premium on professional development, espe-
cially with regard to teaching reading. She says school
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Lynette Colligan
Special Education/Literacy Coach for New Brunswick•
School District since 2013.
Special Education teacher for 25 years.•
Colligan’s view: “To see a child connect with a book is•
heartwarming. You’re opening up children to see
wonderful places.”

Dr. Connie Hebert
Nationally acclaimed expert who has presented semi-•
nars, model lessons and inspirational keynote ad-
dresses for educators in 47 states.
Author of The Teachable Minute: The Secret to Rais-•
ing Smart & Appreciative Kids, Catch a Falling
Reader, and Catch a Falling Writer, Catch a Falling
Teacher.
Hebert’s view: “We have a weakness in getting kids•
enough practice in reading. Kids are not reading
enough. It’s like riding a bike. You won’t become
confident unless you ride under different circum-
stances on different terrain.”

Lisa Mullin
Ed.M. Early Childhood Elementary Education, spe-•
cialty in Literacy, Rutgers University.
Assistant Director/Program Coordinator, The Center•
for Literacy Development, Rutgers Graduate School
of Education
Mullin’s view: “Have a connection with your stu-•
dents. Know who they are, so you can put a book in
their hands and see what happens.”

Wanda Kopic 
Supervisor of Language Arts, Paterson Public School•
District.
Ed.S Administrative Leadership, Seton Hall•
Kopic’s view: “I believe that if students grapple with•
the text multiple times they are able to walk away
with so much more such as vocabulary, comprehen-
sion and a deeper understanding of the author’s pur-
pose.”

Dr. Matthew Hall
Assistant Professor, Reading Coordinator, The College•
of New Jersey Department of Special Education, Lan-
guage and Literacy.
Ph.D., Teaching and Learning, New York University.•
Hall’s view: “Reading is embedded in all of the disci-•
plines of school. In each of those disciplines, students
not only need general skills and strategies for read-
ing but also discipline for understanding texts in
those disciplines.”

Dr. Diane H. Tracey
Coordinator of Master’s Program in Reading Special-•
ization, Kean University.
Doctoral Degree in Learning and Teaching, Graduate•
School of Education, Rutgers University.
Co-author, Lenses on Reading: An Introduction to•
Theories and Models in its second edition, and trans-
lated into Danish and Korean.
Tracey’s view: “Read every day. Talk about books. Cel-•
ebrate books. Research has proven that literacy moti-
vation is correlated with reading success, book and
activity choice and the opportunity to socially collab-
orate with others in the classroom.”

Or a Who’s who…the panel of experts NJ Teachers had the
privilege of speaking to for this story includes:
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Achieving Health Naturally

Morgan Reade L.Ac M.S.

ACUPUNCTURE, HERBAL MEDICINE, NUTRITIONAL COUNSELING

Infertility Specialist-Increase your chances for pregnancy  
by 65% with acupuncture and herbs.

Most insurances accepted.

Call for an appointment 201-400-2261

Locations: 616 Bloomfield Ave, Suite 3B, Caldwell
    6 Green Village Road, Madison

Infertility - Digestive disorders - Allergies - Migraines
Auto-Immune Conditions - Depression/Anxiety

Hypo-Thyroid - Diabetes - Pain/Injuries
PMS/Irregular Menses - Gluten free/Celiac

        
       

         
        

         
             

           
         

           
         

         
         

         
         
         

             
        

          
             

           
             
           
         
      

               
           
        

             

        
        

  
        

            
          

            
           

             
          

          
  

        
              

               
        

         
           

             
        

           
              

 
         

             
            

          

  

        

principals and other administrators are more and more people
who have come out of the classroom. They have completed
their master’s and doctoral degrees, and they are looking to
invest in teachers who are committed to doing the same.  

“We have a core of leadership that has much more training in
differentiated instruction,” Dr. Hebert adds. “They are being
much more careful with more strategic planning and profes-
sional development.”

The evolution in professional development and continuing
education has taken it from mandatory to necessary. Lynette
Colligan worked 25 years as a special education teacher in New
Brunswick and acquired expertise necessary to become literacy
coach two-and-a-half years ago. She has seen a more universal
effort to building reading expertise in her district.

“In our district, they are sending teachers for professional
development because everybody can use the strategies,” she
explains. “And these are becoming best practices that the
literacy coaches are working with the teachers to bring to their
classrooms.”

The growth of opportunities to pursue advanced degrees, and
especially doctorates, in multiple aspects of literacy education
have profoundly affected the thinks teachers can think about
reading. Certainly, with more professionally developed teachers
– everything from endorsements and certifications to doctoral
degrees – school districts can more credibly serve their students.

“It’s kind of like a doctor who specializes in hand surgery,” Dr.
Hebert analogizes. “They are more proficient at fixing the
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specifics, and that’s the level of expertise we can now bring
to teaching reading.”

Those of you who have doctorates know that much of the
work to get the degree is focused on research. You have also
probably experienced the professional learning communi-
ties that come out of doctoral programs, which facilitate the
opportunity to work on improving teaching reading with
your school colleagues.

The result of this is testing and developing new strategies
and tools to teach reading. This has also evolved to entities
like Rutgers’ Center for Literacy Development, which brings
in national speakers that include top-notch authors to help
its members, trains teachers in assessment and implement-
ing” curriculum and even offers on-site development. 

“It’s now a matter of taking all those skills and strategies
and putting them into place in the most effective way that
reaches each and every child,” Mullin concludes. “And the
best way for that to happen is to know your craft and love
your craft.” • 

So be sure when you step.

Step with care and great tact.

And remember that

Life’s A Great Balancing Act.

And will you succeed?

Yes, you will, indeed!

(98 and ¾ percent guaranteed.)

Reader’s and writer’s workshop.•
Guided reading in every classroom.•
Re-read to build fluency and vocabulary.•
Close reading.•
More writing instruction. The more you can increase writing, the•
higher the reading scores.
Find out what your students are interested in and give them•
books about that. If a student likes hockey, give him a biography
of Wayne Gretzky to read.
Let kids take books home. If they don’t come back, who cares? It•
might mean they like it.
When you order books, ask students for their recommendations.•
Ask students to read the text as a “cold” read or just to get the•
gist for the first time, reread to find significant moments, read
again to interpret the ideas in the text and read again to ana-
lyze the author’s methods.
Plan in advance for reading instruction before, during and after•
a reading of a text.
Use articles, excerpts and shorter reads to teach skills to students•
that will assist with enhancing their reading abilities.
Read aloud so students are able to model great reading behav-•
iors.
Students should be able to easily identify 95 out of every 100•
words accurately in any assigned text.

Hunches in Bunches
Some of the strategies, tools, ideas and best ideas to
help teach reading on our experts’ checklist include:
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FEATURE ATTRACTIONS / SECOND STORY3

Late in the fall of 2014, West Milford’s
Apshawa Elementary School Secretary
Colleen Leslie tested her luck by submit-
ting an application for California Casu-
alty’s semi-annual $7,500 School
Lounge Makeover Contest.
Toward the end of November, Princi-

pal Stephanie Primavera received the
good – and secret – news that Leslie had
in fact won her school the grand prize.
At a Dec. 9 faculty meeting, Leslie and

her colleagues were on hand for a cele-
bratory announcement from represen-
tatives of CalCas, EON Office who would
be working with Apshawa teachers to
plan the makeover, and members of the
media to cover the big event. Needless
to say, Leslie was ecstatic.
“I was blown away when I found out,

and to know that there were more than
30,000 entries, that’s just crazy,” Leslie
said. “I feel we are very lucky here
because working at this place is like hav-
ing another family. But this was just
amazing.”
Throughout January, EON Office’s

designers, Marc Canady and Brie
Dubois, compiled teachers’ requests for
the lounge that culminated in new con-
ference tables and chairs, more organ-
ized storage areas, sofas, floor lamps, a
commercial-grade Keurig coffee maker,
new microwave and a larger refrigerator,
and of course, a new coat of paint. 
“(Apshawa Special Education

Teacher) Richard Anderson agreed to
paint the whole lounge for free, which
was absolutely unbelievable,” Canady
emphasized. “All we had to do was pay
for the paint.”
Finally it was time for the big reveal.

On the morning of Feb. 13, coinciden-
tally wearing all red for Apshawa’s “Pride
Day,” teachers gathered outside the
closed door to catch their first glimpse
of their new lounge.

Lounge Wizards

“You literally had the entire staff wait-
ing outside to see the room,” described
California Casualty Field Marketing
Manager Alina Fayerman. “You could
tell by their body language that this
really meant a lot to them and really
made them feel appreciated for what
they do.”
Inside, a fresher, crisper and much

more modern lounge greeted Apshawa’s
staff members, and everybody seemed
to be really pleased with the changes. 
“A couple people mentioned, ‘now I

might make an effort to come in here;’”
Fayerman added. “That was very
rewarding.”
The unveiling was made all the more

California Casualty gives West Milford
teachers lounge of their dreams

exciting by the fact that no staff member
– even Anderson who painted the room
– saw the final product previously.
“We arrived earlier in the day to put it

all together, and they made sure nobody

BEFORE

AFTER
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was allowed to come in the lounge so it
was a full surprise,” Canady said. “When
we revealed it, nobody had ever seen it
yet.”

This is the ninth $7,500 School Lounge
Makeover that California Casualty has

awarded to recognize the lifelong impact
of educators and the current financial
strain on public schools. Twice a year,
one randomly drawn winner receives a
transformation of the primary space at
his or her school that teachers and staff

can use to rejuvenate and recharge.
“We’ve seen the impact that budget

cuts have had on the educational com-
munity and we try to give back,”
affirmed Mark Goldberg, a communica-
tions specialist for CalCas. “Each time
we do this, we see lounges that might
not have been modified in sometimes 30
years.”

For Canady, this time around holds a
special place in his heart. “This is in my
top three makeovers,” he declared. “Not
because of the colors, but because of the
people. Colleen is such an amazing per-
son – she was probably the most excited
of everyone but everyone was excited to
have somewhere very clean to relax. And
they’re a very clean school; they prom-
ised that in five years it will still look like
this.”

Once all the dust settled and donuts
and coffee were consumed, Leslie con-
templated the long road that led to this
day and the opportunities her new
lounge will provide.

“It is absolutely fabulous,” Leslie said.
“California Casualty and the designers
(at EON Office) were wonderful. The
space is so warm and inviting. I’m going
to have lunch there every day. And I’ve
never done that before.”  •

From left, Designers Marc Canady and Brie Dubois from EON Office, California Casualty Field
Marketing Manager Alina Fayerman, Apshawa Elementary School secretary Colleen Leslie
and William Cobb of the NJEA stand in the school’s new teachers’ lounge.
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Every move teachers make – every breath they take –
presumably aims at making the world a better place. And so much
of it does. More than you might even think.

To move past PARCC Assessment, maximize the intent of Core
Content and literally make the world a better place, teachers need
to be free to integrate problem-based learning into their
classrooms and point it and perhaps the world’s most pressing
problem: sustainability.

Easier said than done, you’re thinking. 
Maybe not.
The Peter Sammartino School of Education at Fairleigh Dickin-

son University in Teaneck is offering a two-day workshop for teach-
ers June 29-30 to do just that. “Strategies for PARCC Assessment
Using Sustainability” will focus on sustainability to enhance the
teaching and learning of critical problem-solving skills and knowl-
edge needed for college and career readiness.

“To me, sustainability has become one of the more important
issues we are facing,” asserts Dr. Vicki Cohen, the Director of the
FDU School of Education who will be leading the workshop. “Look
at the climate change. Look at the mass extinction of species at the
fastest rate ever. We need to start doing something to preserve the
world we live in, and isn’t the goal of education to promulgate soci-
ety?”

The goal of the workshop is to stress interdisciplinary problem-
solving and curriculum development. Participants will be men-
tored on to develop engaging units that connect to students’ lives
and combine aspects of social studies, language arts, science and
math. 

Such units might include reading complex texts on pollution,
writing persuasive letters to the town council about recycling and
composing, or solving math problems on the migration of the
Monarch butterfly from North America to Mexico. What the out-
come of that will be is up to the participants, of course, but the
target is for teachers to bring a program back to their schools that
will solve a problem threatening sustainability.

If you’re thinking the workshop captures the essence of Core
Content objectives, you are correct. Dr. Cohen also submits that
this is the type of educational approach the PARCC exam is truly
designed to be assessing.

“I think what has happened because of the PARCC Assessment
is that many teachers are stressing language arts and math, and
social studies and science are being ignored,” she explained. “We
are looking at interesting and more compelling ways of teaching all
subjects so students can learn to use the critical skills that are
assessed on PARCC. We’re really trying to integrate the Core Com-
mon State Standard and the Next Generation Science Standards
into meaningful problem-based units that students and teachers
find interesting and relevant.”

Sustainability creates a hub for combining aspects of all core
subjects. Dr. Cohen adds that this is due to sustainability focusing
on three main areas: environmental, economic and social justice.
Think of the workshop, then, as a Venn diagram with sustainability
in the middle. 

This is not the first foray into sustainability for FDU. The univer-

sity’s Institute for Sustainable Enterprise procured a grant to work
on the issue under the leadership of Business Professor Dr. Joel
Harmon. Dr. Harmon worked with Dr. Cohen to design a program
because it took on more of an education perspective, and when the
grant was renewed Cohen took over directing the program.

During the summer of 2014, FDU worked with 35 NJ teachers,
which resulted in bringing projects back to their schools targeting
problems impacting sustainability, including:

Teachers from Fair Lawn worked with students to heighten•
their awareness of waste by trying to find alternatives to using
Styrofoam trays and milk cartons.
In Closter, teachers ran a project looking at Monarch•
butterflies to examine important issues related to population
growth.
Paramus teachers also used Monarch butterflies to look at sus-•
tainability by planting and growing Milkweed beds in the
school courtyard because that’s where Monarchs plant their
eggs.
Other projects created a bottle-cap garden to learn about the•
accumulation of waste and a group of high school students
working with their teacher on a recycling plan that involved
looking at the impacts of carbon dioxide.

Dr. Cohen would like teams of teachers to consider attending
the workshop as a means to taking an interdisciplinary approach.
This might include an entire fourth-grade staff or a grade level from
a high school representing math, science, social studies and lan-
guage arts that can all work on the same problem. A potential man-
ifestation following the workshop could be reserving one day of the
school week – Fridays, for example – for students to work on the
project.

And each project could culminate with a presentation to the
local city council, PTA, parents and other community members. It’s
a community-oriented learning event, and if you’re thinking that’s
the desired outcome of Core Content Curriculum, you are correct.

“When we’re looking at the world, we teachers sometimes forget
that there are major issues we need to contend with,” Dr. Cohen
commented. “We have the responsibility to show students how to
apply reading, writing and math skills to solve real-world problems
and thereby become global citizens. We can teach our students to
be the generation that helps our world become a healthier planet
for the future.”

But wait, there’s more:
Each educator who attends the workshop will receive a $200

stipend for writing and submitting a problem-based unit. An addi-
tional $200 stipend is available if the unit is implemented and doc-
umentation and work samples are submitted.

Teachers will receive professional development credits for com-
pleting projects. They can also take the workshop as a one-credit
course that can lead to a graduate certificate in Sustainability from
FDU and is part of the Master’s of Arts for Certified Teachers. 

FDU Course Spotlight
Summer 2015 Workshop

Strategies for PARCC Assessment Using Sustainability
June 29-30, 9 a.m.-2 p.m.

For information, email cohen@fdu.edu  or mjkates@optonline.net

Make it your problem
FDU Workshop equips teachers to get to the core of sustainability
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n BY MITCHELL KRUGEL

The Wonderful Life that is teaching inspires a little poetic
license on one of the greatest movie lines of all time: For all
the hard work, dedication, love and devotion that they bring
to the classroom, it is fair to say that every time the bell rings,
teachers earns their wings.

Of course, teaching is no Frank Capra movie, which is all
the more reason to confirm that every teacher in his or her
own way is every student’s guardian angel. And nowhere is
that more impacting than in the classrooms of early child-
hood learning.  

In this respect, the Monmouth University School of Educa-
tion might be in the business of turning out angels. Mon-
mouth’s P-3 Enrichment Program is part of the school’s
Master of Arts in Teaching that also offers a certification in
early childhood development, and provides an intensive
learning environment that grooms teachers to excel in per-
haps the most critical realm of teaching.

“To work in an early childhood environment with children
that young takes an incredible amount of patience and care
and kindness and dedication,” notes Kerry Carley-Rizzuto,
Ed.D., assistant professor who teaches early childhood cours-
es at Monmouth. “It’s a calling to do that kind of work. Those
teachers are truly angels on earth. There’s no other way to
characterize it.”

To further the work of angels in the classroom, take a
moment to see early childhood learning through Professor
Carley-Rizzuto’s eyes. It might be a familiar view. 

She confides that as a third-grader, she was a bit lost. She
says she had low self-esteem, little confidence and even less
belief in her own intelligence. Carley-Rizzuto adds that she
found comfort in sitting near her third-grade teacher, an
African-American woman working in a predominantly-Cau-
casian school district. 

“Somehow, she knew,” Professor Carley-Rizzuto says. “She
would tell me, ‘I know you are having a hard time, but it won’t
always be this way.’ Those words have always resonated for
me. She gave me something to believe in myself, and that’s
what early childhood teachers provide.”

Teachers wondering about the power of early childhood
learning only need to know this to answer the calling: That is
the age when the brain architecture is most malleable, when
students need a reason to feel good about themselves so they
can succeed in school, to open a window of hope that gives
them a sense of resilience. 

And with many early childhood students, that is just what
they need from teachers to overcome so many challenges to
building the necessary learning foundation.

“It’s the changes in society and things children are grap-
pling with,” Carley-Rizzuto explains. “There are children in
schools dealing with marginalized conditions like not getting

enough food, coming from a linguistically diverse home and
other things children heretofore have never had to face. They
need to have an oasis when they come to school.”

The intimacy that pervades early childhood learning envi-
ronments is replicated and experienced in the Monmouth P-
3 program. Small class sizes in the four-course, 13-credit
curriculum facilitates learning about the connection that is
inherent in teaching early childhood learners.

“We’re able to unpack our thoughts and ideas, which is part
of the learning development and being an agent of change for
the children who needs us,” Professor Carley-Rizzuto says of
the virtue of the small class sizes. “We develop it as cohorts
and form the trust that allows us to really learn in a much
more profound, intimate way.”

The P-3 program, which is also offered online, includes the
initial Child Development and Learning course, as well as the
following courses: Early Childhood and Development in a
Diverse Society; Early Literacy from Birth to Kindergarten
and the four-credit Early Childhood Curriculum for Inclusive
Environments.

The added-value of this Monmouth program might very
well be the time students spend in the field working. While
some schools wait until the end of junior year before getting
students into real classrooms, each P-3 course can include up
to 20 hours in the field in various schools representing
various socio-economic environments.

“Sometimes students moan that they have to do so many
field service hours,” Carley-Rizzuto comments. “But it’s a way
to know what it’s like in different structures for every aspect.
We think it’s important that students see the connection
between school and society and the community. I don’t know
of many schools that give students such a global view of early
childhood education.”

Other special aspects include a relationship with the Red
Bank Head Start and doing work with the International Read-
ing Organization. And there is also an aspect of the program
that offers any new teacher the opportunity to come back
and meet with mentor teachers to review experience and get
tips and advice.

All these mechanisms are designed to develop early child-
hood teachers that create an environment where children
learn to love school, where they know how to give children
space every day to figure out what makes them special and to
honor and practice that.

“We are immersing our students in educational content,”
Professor Carley-Rizzuto concludes, “so they can develop an
understanding and awareness of how their teaching affects
and changes the world.”

Bright and Early Childhood Learning
Monmouth program focuses on the ‘most critical realm of teaching’

Monmouth University Spotlight
Master of Arts in Teaching P-3 Enrichment Program
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Crossroads Guards

n BY AN CAMPANA

A complex world doesn’t stop at the classroom door.
Students of all ages walk into their schools carrying the

weight of personal challenges, such as difficult home lives, and
the impact of once-in-a-lifetime events even some adults can
struggle to comprehend at times.

Much of that was in the mind of Centenary College’s Linda
Schwartz Green when she developed the Children at
Crossroads course eight years ago as an opportunity for educa-
tors in the master’s program to better grasp how they deal with
the complexities presented by students while also trying to
maintain the learning environment.

For Green, who directs the college’s undergraduate special
education certification program and the special education
graduate program, inspiration came from a colleague who had
traveled to New Orleans in the wake of Hurricane Katrina in
2005. She also remembered trying to reconcile how teachers
coped following the Sept. 11 attacks.

“How do you teach a child who has lost everything?” she
recalled thinking. “How do you deal with that?”

The course, which averages up to 15 students, focuses broad-
ly on what children might be coping with during their formative
years, from the ordinary issues that impact adolescents to more
serious, deeper-reaching, situations. As Green points out, chil-
dren are subjected to many things in their personal lives –
death, divorce, poverty, medical challenges, complex family set-
tings – as well as major events, such as natural disasters and
school shootings that resonate in different ways.

“I saw the need,” Green said. “As far as I know, it’s a unique
class.”

Educators taking the class are introduced to strategies and
resources they can use in their classrooms when those situa-
tions arise. But, the course is far from being lecture-driven, as
students – who range from teachers at the beginning of their
careers to those with decades in the classroom – are involved in
frequent discussions that involve their own experiences. 

“It’s very much a framework,” Green said of the course. “I
have the objective, but it’s flexible. It’s very much collective; they
bring things up. It really makes for an interesting discussion. We
want it to be useful information that’s applicable.”

A major component of the course is a service learning
project, which involves the educators creating and implement-
ing a real-world activity for their students. Examples include an
eighth-grade class developing a middle school survival guide
for incoming sixth-grade students, while a graduate student
who taught high school history had her class put together a sen-
ior prom for older adults residing at an assisted living facility. 

The latter served as an opportunity for the high school stu-
dents to interview seniors about the decades in which they
grew up. Such projects help demonstrate empathy and ways to
help people in varying situations. 

Green confirms that teachers come into their job fully aware
of the challenges that might await them from their students.
Whether it’s not having any food for breakfast or recognizing
the impact left on their pupils in the wake of Superstorm Sandy
or something as major as the Sandy Hook Elementary School
shooting in Connecticut, educators can’t avoid it when reality
creeps in.

“I think teaching has definitely evolved,” Green offered.
And it continues to do so, which is why Green is proud of how

the course remains adaptable to current events and changes in
the world, including areas such as technology and social media,
that affect students taught by those in the graduate program.

Green is also encouraged by the lack of cynicism she finds
among those who focus on special education.

“They come in with that caring and amazing heart. I think
special education teachers are amazing,” Green said.

Centenary offers one-of-a-kind course to help teachers guide students
coping with complex situations

Centenary Course Spotlight
Children at Crossroads

For information:
www.courses2.centenarycollege.edu/course/info.php?id=197
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Taking the lead

n BY JOSHUA SIGMUND

Leaders wanted.
Leaders with busy schedules wanted as well.
Teachers that are considering taking their careers to the next

level by becoming a principal, supervisor, or school or district
administrator, but don’t have time to commit to obtaining a
classroom degree, need to look no further than Thomas Edison
State College’s Master of Art in Educational Leadership
(MAEdL) degree program.

“The No. 1 factor that attracts our students here is the fact
that we’re fully online. There aren’t many programs offering
their Master’s in Educational Leadership fully online,” com-
ments Dr. Michael Cosimano, the Assistant Dean for Educa-
tional Leadership and Graduate Programs at the Heavin School
of Arts and Sciences at TESC. “Also, our tuition is lower than
other state institutions in New Jersey.”

The MAEdL program, which generally takes students 18
months to complete, allows students to select from three areas
of study: School Leadership, District Leadership and School
Business Administration. The “Leadership” options create
career paths for teachers to become principals and superin-
tendents, respectively. The Business Administration option is
open to non-educators who will take courses to give them an
educational background alongside courses in finance, organi-
zational communication, and others that provide a foundation
for a careen in SBA.

Thomas Edison also offers a 12-credit Graduate Certificate in
Educational Leadership that meets the state of New Jersey's
Supervisor Endorsement requirement. To be eligible for the
certificate, candidates must hold a master’s degree from a
regionally accredited college or university, hold a standard New
Jersey Instructional or Educational Services certificate or its
out-of-state equivalent, and have completed three years of suc-
cessful, full-time teaching and/or educational services experi-
ence.

“We help students apply for the certification which helps
expedite the process,” offers Cosimano, who served as a class-

room teacher and principal before joining TESC. “They can
always come back and take the School Administrator class, but
sometimes they need a break or have an opportunity to get a
job. But they can always come back. That seems to be the
trend.”

Although the ideal candidate is a New Jersey certified
teacher, out-of-state candidates are welcome. But Cosimano
suggests verifying with your Department of Education certifi-
cation department that TESC’s courses will be acceptable in a
candidate’s home state.

“These are all self-directed learners and the programs work
for them because it’s online and they don’t have to be tied to a
classroom,” Cosimano emphasizes about the online nature of
the program.

At each course, students are taught by “mentors” who each
have Ph.D.s or Ed.D.s. Communication between mentor and
student takes place via discussion boards, as well as in private
conversations. 

“They are encouraged to do their communication within the
course, but sometimes it takes telephone calls,” ponders Cosi-
mano.

That flexibility is one of the triumphs of the MAEdL program,
which adds its icing-on-the-cake:

“They learn how to balance,” Cosimano adds. “You really
learn how to balance. I did my doctorate after work. The way
our courses are set up, students don’t have to worry about rush-
ing home or to a classroom. Students can mold their lives
around their courses that they’re taking and they have a lot
more flexibility. That’s what we look to provide to meet their
busy schedules and do well with their programs. Last year we
had a 95-percent pass rate on the exam. That’s really good.
That’s a good reflection on the quality of the courses that are
offered and the rigor that the courses are offering.”

Thomas Edison goes online to prepare education’s next generation of leaders

Thomas Edison State College Spotlight
Master of Arts in Educational Leadership







The 4-1-1 on Continuing Education for NJ Teachers

The 4-1-1 on Centenary
Teaching certifications offered in•
Biology, English, History/Social
Studies and Liberal Arts.
Graduate degrees in Educational•
Leadership, Reading, Special Educa-
tion and Educational Practice.
Centenary’s Education Department•
faculty members are all former
school teachers or school adminis-
trators.

Upcoming Open House 
Schedule
Transfer & Graduate Student Spring
Open House
April 25, 9 a.m.
Information: 908-852-1400 x2073;
www.centenarycollege.edu

Our programs and courses of
note

Educational/Instructional Tech-•
nology: A completely online M.Ed
in Educational Practice designed to
meet the distinct needs of the con-
temporary K-12 classroom teacher.  
Learning Disabilities/Special Ed-•
ucation: A Teacher of Students
with Disabilities certification and
two Master’s Degree programs in
Special Education; one which in-
cludes the courses for Special Edu-
cation certification and one for
teachers who already have a Spe-
cial Education certification.
Educational Leadership: MA in•
Education: Education Leadership.
This degree program includes
courses required for principal and
supervisor licensures.
Reading Specialty: M.Ed in Read-•
ing with a NJ Reading Specialist
Certification. The curriculum is com-
prised of a combination of on-cam-
pus courses, online courses and
blended courses (half on-campus;
half online).
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Centenary College
400 Jefferson St., Hackettstown

908-852-1400
Email: graduateadmissions@

centenarycollege.edu
Website: www.centenarycollege.edu/

graduate

The 4-1-1 on FDU
5-year accelerated BA/MAT program.•
Master of Arts in Teaching (MAT).•
Master of Arts for Certified Teachers•
(MACT) in Literacy, Special Education, In-
structional Technology, English as a Sec-
ond Language.
Master of Arts in Educational Leadership.•
Programs are nationally accredited by•
CAEP providing value and national recog-
nition as a school of quality.

Upcoming Open House Schedule
April 14 – Teaneck Campus 6-8 p.m.
April 15 – Madison Campus 6-8 p.m.
Information: 201-692-2554; grad@fdu.edu

Our programs and courses of
note

Educational/Instructional Technology:•
1-credit and traditional 3-credit courses
including Literacy and Technology Across
the Curriculum; Technology in the Inclu-
sive Classroom; Smartboards in the Class-
room; Web 2.0 Tools and Educational
Applications; Cloud Computing and Social
Media, and Internet for Educators.
Elementary or Secondary Education:•
Initial NJDOE certification in elementary
education, secondary education and mid-
dle school endorsement. 
Literacy Instruction: NJDOE certification•
as a Literacy/Reading Specialist within
Master for Certified Teachers program, es-
pecially discounted for teachers.
Learning Disabilities/Special Educa-•
tion: Courses leading to Teacher of Stu-
dents with Disabilities certification, a
Master of Arts in Learning Disabilities and
certification in Learning Disabilities
Teacher Consultant.
ESL: Courses leading to certification in•
English as a Second Language and for
Bilingual certification with special dis-
counts for teachers.
Educational Leadership: Master of Arts•
in Educational Leadership, which is espe-
cially discounted for teachers.
Math or Science endorsements/certifi-•
cations: Master of Arts in Mathematical
Foundations specially designed for ele-
mentary and middle school teachers and
special educators who wish to become
highly qualified in mathematics. Offered
totally online or in traditional face-to-face
classes.

Fairleigh Dickinson 
University

1000 River Road, Teaneck
201-692-2554

Email:  grad@fdu.edu
Website: fdu.edu/soe

The 4-1-1 on Monmouth
The School of Education offers pro-•
grams that lead to certification in early
childhood; K-6; 7-12; ESL and Teacher
of Students with Disabilities.
Noted faculty include Dr. Stacy Laud-•
erdale for autism; Dr. Carley Rizzuto for
early childhood; Dr. Wendy Harriott for
classroom management; Dr. Alex Ro-
magnoli for English education; Dr.
Dorothy Varygiannes for Math educa-
tion and Dr. Judith Bazler for Science
education.
Affiliated with 33 school partnerships•
and three professional development
schools.

Upcoming Information Session
Schedule
March 28, 10 a.m.
West Long Branch,
Information: 732-571-3452
www.monmouth.edu/teach

Our programs and courses of
note

Early Childhood Education: Courses•
offered leading to an endorsement and
a Master’s degree in P-3 education.
Elementary/Secondary Education:•
Program prepares highly qualified
teachers in English, Art, Social Studies,
Physical Education, Math and Science
on the middle and secondary level. 
Literacy Instruction/Reading Spe-•
cialty: Literacy degree on the master’s
level offered leads to certification as a
Reading Specialist.
Learning Disabilities/Special Educa-•
tion: Programs leading to certification
and master’s degree available for the
TSD and the LDT-C.
ESL: Endorsement offered.•
Educational Leadership: Program•
available online for Supervisors and
Principals.
Math or Science endorsements/cer-•
tifications: Available in both areas on
all grade levels. 
Physical Education: Available for K-12•
certification.
Music Education: Available for K-12•
certification.

Monmouth University
400 Cedar Ave., West Long Branch

732-571-7518
Email: mbrennan@monmouth.edu

Website: www.monmouth.edu



34 NEW JERSEY TEACHERS  ■ MARCH 2015

The 4-1-1 on Rutgers
Professional educators across New Jersey•
and the region turn to Rutgers Graduate
School of Education for rigorous non-de-
gree certificate and endorsement pro-
grams, Doctor of Philosophy (Ph.D.),
Doctor of Education (Ed.D.) or Master of
Education (Ed.M.) degrees that lead to in-
creased knowledge, specialized skills and
career advancement.
Programs are offered on our New•
Brunswick Campus, online or special part-
nerships may be made to offer courses in
districts where a cohort of students can be
identified.
Rutgers Graduate School of Education is•
home to many faculty who lead their field
in research and instruction, including Lit-
eracy Expert Dr. Lesley Mandel Morrow,
Early Childhood Education Expert Dr. W.
Steven Barnett and Education Policy Ex-
perts Dr. Drew Gitomer and Dr. Bruce
Baker.
Rutgers Graduate School of Education is a•
top-ranked school of education by US
News and World Report.

Upcoming Open House 
Schedule
Rutgers Day: April 25, 10 a.m.
New Brunswick
Information: rutgersday.rutgers.edu/

Our programs and courses of
note

Continuing Education: Rutgers Gradu-•
ate School of Education’s continuing edu-
cation programs include: Special
Education, LDTC, P-3, Reading Specialist,
Supervisor, Teaching of Writing, and Edu-
cational technology.
Literacy Instruction: In addition to our•
Master’s in Literacy Education, the Rut-
gers Center for Literacy Development of-
fers workshops, conferences and
partnership opportunities throughout the
year.
Learning Disabilities/Special Educa-•
tion: Master’s program tracks and two
non-degree endorsement programs tai-
lored to educators interested in special
education and learning disabilities.  
ESL: Master’s options for educators look-•
ing to enhance their career in language
instruction: ESL, Language Education, and
Bi-lingual Bi-cultural.
Educational Leadership: Doctorate in•
Education (Ed.D.) is tailored to accommo-
date the needs and interests of education
practitioners. Master’s programs in Educa-
tion Administration include Principal and
Supervisor endorsement tracks.

The 4-1-1 on Saint Peter’s
From innovative curriculum to mentoring•
by experienced faculty, bachelor’s, master’s
and doctoral students receive an education
attuned to the needs of today’s profession. 
Alternate Route program is a method for•
college graduates to become fully certified
teachers without receiving a master’s de-
gree. Starting with the “24 Hour Program,”
this route to a teaching career has four
steps which take place during the course of
a calendar year.
Tk20HigherEd™ is a comprehensive as-•
sessment system designed to address pro-
grammatic assessment needs. 
Graduates satisfy all assessment-related re-•
quirements of accrediting and approval
bodies for quality programs. The School of
Education conducts systematic assessment
of candidates, programs, and operations. 
The Saint Peter’s Teacher Preparation Pro-•
gram is accredited by the Teacher Educa-
tion Accreditation Council.

Upcoming Open House Schedule
March 28, 9 a.m.
Jersey City Campus
Information: www.saintpeters.edu/OpenHouse;
201-761-6470
April 2, 5-7 p.m.
Graduate (MA and Ed.D) Instant Decision Event,
Englewood Cliffs Campus 

Our programs and courses of
note

Literacy Instruction: Master of Arts in•
Special Education with a specialization in
literacy is designed for individuals who
have a certification in either elementary or
secondary education. The literacy special-
ization focuses on students with reading
and learning disabilities. 
Learning Disabilities/Special Education:•
Master of Arts in Special Education with a
specialization in applied behavior analysis
designed for individuals who have a certifi-
cation in either Elementary or Secondary
education. The applied behavior analysis
specialization focuses on students who
have been diagnosed on the autism spec-
trum. Individuals who successfully com-
plete this program will earn certification as
a teacher of students with disabilities.
Reading Specialty: MA offered. The con-•
centration in reading, designed for quali-
fied teachers who desire in-depth training
as specialists in reading. Program affords
opportunities to investigate and apply the
full range of reading approaches. The con-
centration in reading qualifies graduates
for New Jersey State certificates as Teacher
of Reading, Reading Specialist and, with
careful choice of electives, Supervisor.

Saint Peter’s University
2641 John F Kennedy Blvd West, 

Jersey City
201-761-6000

Email: gradadmit@saintpeters.edu 
Website: saintpeters.edu

The 4-1-1 on Thomas Edison
The Heavin School of Arts and Sciences of-•
fers programs that focus on personal and
professional growth and enable students to
apply the expertise they gain from the
study of the liberal arts directly to their pro-
fessions.
Master of Arts in Educational Leadership•
(MAEdL) serves adults who wish to prepare
for roles as school and district leaders.
Master of Arts in Educational Technology•
and Online Learning (MAETOL) prepares
graduates to become leaders and practi-
tioners in educational technology and to
develop and administer online programs
for all learners.
Students rarely visit the campus; they com-•
plete courses, take exams and earn their
degrees wherever it is convenient for them. 
The 12-credit Graduate Certificate in Online•
Learning and Teaching focuses on develop-
ing online pedagogy for those who want to
be well-prepared to teach online.
The 12-credit Graduate Certificate in Edu-•
cational Leadership meets the state of New
Jersey's Supervisor Endorsement require-
ment.

Upcoming Open House Schedule
Undergraduate Onsite Information Session:•
April 10
Accelerated 2nd Degree BSN Program In-•
formation Session: June 6

Our programs and courses of
note

Continuing Education: The 24-Hour Pre-•
Service Program: An Introduction to the
Teaching Profession is a step toward an al-
ternate route to a teaching career. Candi-
dates only need a bachelor's degree to
enroll in the program. 
Educational/Instructional Technology:•
The MAETOL program infuses a well-
grounded series of applied professional
studies in educational technology, online
learning, educational leadership and cur-
riculum development. As part of their
course work, students complete a research-
based capstone project and applied
practicum experience in the field.
Educational Leadership: The MAEdL pro-•
gram is offered completely online and aims
to promote an understanding of educa-
tional leadership and administration
through a process based on national ISLLC
standards. These six standards, which have
been identified as critical to successful
school leadership, are: vision, school cul-
ture, management, community collabora-
tion, integrity-fairness and ethical action,
and political, social, economic, legal and
cultural influences. 

Thomas Edison State College
101 W. State St., Trenton

888-442-8372
Email: info@tesc.edu

Website: www.tesc.edu

Rutgers University 
Graduate School of Education

10 Seminary Place, New Brunswick
848-932-3232

Email: academic.services@gse.rutgers.edu
Website: gse.rutgers.edu

The 4-1-1 on Continuing Education for NJ Teachers
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SMART IDEAS5

SCIENCE

Objectives
To analyze and compare how•
sound changes as it travels
through different media.
To develop and use models to•
produce a variety of sounds.

Materials 
(per pair of students)

Wire hanger•
Strings made of different materi-•
als, at least 24 inches in length,
such as:

yarn•

fishing line•
thread•
metal wire (such•
as guitar string or
picture hanging
wire)

Optional: Objects•
made of different
materials to use in
place of the hanger
such as wooden,
plastic, metal rulers
or spoons

The Science of Sound

Sponsored by the 
experts on Next 

Generation Science
Standards. Grab a

seat at our next 
PD session! 

Call 201-253-1310

lsc.org

What’s Going On?
Sounds are vibrations that travel in waves. When they
reach our ears, eardrums vibrate and we hear sounds.
Waves need mediums through which to travel so that
energy can pass from one molecule to the next. Depend-
ing on how close the molecules are, and the tighter their
bonds, the faster those vibrations move. In this experi-
ment, the sound had to initially travel from the hanger to
students’ ears through the air, a gas. When the students
held the string up to their ears, the sound traveled
through the string, a solid. Because molecules are spread
further apart in a gas than in a solid, the sound changed.
Similarly, by changing the material of the string, or by
replacing the metal hanger with a different object, a vari-
ety of sounds were produced.

Lesson Plan

Have students work in pairs.1.

Tie the center of the string or wire to the neck of a hanger,2.
leaving an equal length on both sides. 

One student should hold one end of the string in each hand,3.
forming a V with the hanger suspended in the middle. He or
she should gently swing the hanger into the side of a desk and
describe the sound that is produced. 

The second student should do the same. 4.

The first students should use their fingers to pass the vibration5.
along the strings and into their ears. Have them wrap one end
of the string around each index finger, and set the tips of their
fingers gently into their ears. The hanger will dangle below. As
before, the students should gently knock the hanger into a
desk and note the difference in the sound. 

The second students repeat the experiment and record the6.
results. 

Have students try again with different types of strings and7.
make note of the sounds that are produced. 

Allow students to construct an explanation for what they are8.
hearing. As an extension, students can develop models using
hanging objects of other materials.  Have them predict how
the sound will change each time. 

Students will be surprised at the difference between sounds moving through the air and along strings and wires in this deceptively simple
experiment. 
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Objectives
Students will apply their understanding of communities to•
create a mural depicting how their own community lives and
works together.

Materials
Banner paper•
Art supplies •  Internet•

Lesson Plan
Day 1

As a class, discuss what elements make up a community (people,1.
places, buildings, etc.). Write them on the white board.
With the list on the board that should include items like “fire-2.
fighters,” “City Hall,” “local restaurants,” “the mailman,” etc.,
go through each one and write down three factors that each
contributes to make a functional, well-rounded and safe envi-
ronment.
Encourage them to give examples of how each profession lives3.
and works together. Explore how they interact even having dif-
ferent backgrounds, talents and experiences.
After you have enough people and places, assign each student4.
or group with one subject.
For homework, students or groups should go through5.
magazines and the Internet and cut or print out pictures of their
subject to bring to class.

Day 3
Each student or group presents their portion of the “community1.
mural” to the class explaining the role of the person or place and
how they contribute to the community. 

Extension
Go one step further, and have each student or group reach out to a
member in their own community. Have them interview their person
or visit their location, and then type up a report or make a follow-up
presentation. 

Objectives
Students will practice joining compound words with an “Old•
Maid”-style card game.
Students will use their compound words in sentences.•

Materials
3x5 index cards•
Compound Word Bank on this page, or make your own•

Lesson Plan
Going through the Compound Word Bank, use index cards as1.
playing cards by placing the beginning word on one card and the
ending word on a different card. Compound words should be
spelled by placing two cards next to each other (ex.
[CUP][BOARD]). Place cards in a deck with one last card that says
[CONJURE]. This is the “Old Maid” in the set.
Place students in groups of three or more.2.
Each group will get a set of “Compound Conjure” cards.3.
Shuffle the cards as in a usual card game, and deal out all of the4.
cards.
Students should look in their dealt hand for any compound word5.
matches and place those down, words up, in front of them.

The youngest person then starts by picking a card still in the hand6.
of the person to his or her left. If it completes a match, they may
lay it down. If not, it stays in their hand.
Play continues in a leftward direction.7.
At the end of the play, one person should be left with the [CON-8.
JURE] card, and they then go first in putting their compound
words into sentences.

Anybody
Background

Backyard 
Baseball
Bedroom 
Birdhouse

Candlestick 
Cookbook
Cupboard
Downstairs

Driveway 
Eyewitness
Flowerpot
Forecast

Keyboard
Ladybug

Moonwalk
Newspaper
Playground

Popcorn

Railroad
Sailboat
Sidewalk

Snowflake
Sometimes
Storybook 

Thunderstorm
Turntable
Upstairs

Watchtower

Compound Conjure

SMART IDEAS5                

SOCIAL STUDIES

LANGUAGE ARTS

Getting to know the 
mural of your community

Compound Word Bank

snow

base

flake

ballback
ground

Day 2 
Begin the mural by having students create small, colorful1.
nametags on the banner paper where they will contribute their
section of the collage. 
With photos in hand, have students paste their cutouts or print-2.
outs they have collected, and allow them to also draw related
images on the mural in their areas.
Hang the mural on the bulletin board for all to see.3.
For homework, have students or groups come up with a presen-4.
tation about their subject. This should include job descriptions,
location, how their subject interacts with the community, and
more.
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Objectives

Review basic math facts: addition, subtraction, multiplication•
and division.

Materials
Deck of cards for each pair of students•
Scrap paper to keep score or solve math problems •
Stopwatch •
Index cards•

Lesson Plan

Assign values to face cards J=11, Q=12, K=13 or remove them1.
if desired.

Divide class into pairs giving each pair a deck of cards and four2.
index cards.

Label each of the four index cards (one set per pair) addition,3.
subtraction, multiplication and division (or the math facts per-
taining to students’ skill level).  

Deal a full deck of cards face down evenly between both stu-4.
dents. Students do not look at cards dealt.

Round1: Student A is the timekeeper. Student B is the chal-5.
lenger. Student A chooses an index card and flips it over as he
or she starts the stopwatch. Student B flips over the top two
cards and performs the math skill on the index card. Student
B continues this step until he or she completes the deck. Stu-
dents then reverse roles, and see who completes the deck the
fastest. 

Round 2: Shuffle the deck and repeat distribution. Pick a dif-6.
ferent index card denoting the math action. At the same time,
each player flips his or her top two cards and performs the cal-
culation on the two numbers. They announce to each other
their answer. The player with the highest sum (etc.) wins the
hand and collects all four cards. If the computations result in a
tie, they each draw three new cards and perform the compu-
tation again. The winner gets all cards for the hand. After a set
amount of time, the player with the most cards wins.

Extension
Use different elements of time to challenge the students. How
many can they do in a minute? Create a round robin and have win-
ners of each pair challenge other winners to ultimately create a
“Math Champ.”

Learning math is 
in the cards

MATH

MUSIC

Objectives
Identify music by Antonio•
Vivaldi
Listen for the “form” of the•
music
Correlate music with weather•

Materials
YouTube Antonio Vivaldi’s•

“Spring” from “Four
Seasons” (~10 min.)
Colorful scarves or ribbons•

streamers (6 red, 6 blue, 6 yel-
low, 6 green, 6 black – you

can do with fewer of each color if you have a small class)

Lesson Plan
As a class, begin by discussing the signs of spring. Write charac-1.
teristics on the board as the class shouts them out.
Use Wikipedia to learn about Italian Composer Antonio Vivaldi.2.
Play his composition “Spring” on YouTube once through in3.
silence, and again while asking students to identify the signs of
Spring in the song.

Guide them to this analysis: First section is the trees; when music4.
changes, it is the birds; then the trees again; then the river; then
the trees; then the thunder storm; then the trees; then the sun;
then the trees; then the sun; and the song ends with the trees.
Divide class into five groups of approximately 4-5 to a group.5.
Give each group a title, and each member of the group a colored6.
scarf or ribbon as follows: Group 1 is “The Trees” and is green;
Group 2 is “The Birds” and is red; Group 3 is “The river” and is
blue; Group 4 is “The Thunder Storm” and is black; and Group
5 is “The Sun” and is yellow.
Have students spread out in the room, staying in their groups,7.
and instruct them to discuss how their group can move their
scarves or streamers so that it looks like their group name (trees,
sun, etc.).
Start the music again, and call out the sections of the music. The8.
groups only move their object when they hear the music for their
group.
Play the song one last time, but do not call out the group names.9.
If a group moves their scarves at the incorrect time, they sit
down. At the end of the song, the groups remaining on their
feet are winners.

Listen to the sounds of spring
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Spring will soon be upon us, and the longer
days and warmer temperatures will surely be
inspiring the weekend warrior in all of us.
Homeowners everywhere will begin to write
their annual to-do lists. Topping the list of the
wise teacher/homeowner for spring 2015 will be
updating an outdated kitchen. If you are not
wise on the subject already, here are some good
reasons why you should start your kitchen ren-
ovation this April.

Property values on the rise
If you haven’t heard, following years in a

freefall, property values in many areas across the
country, and here in New Jersey, are finally on the rise. This is
good news for the economy and great news for homeowners
who, since the “Great Recession of 2009” found themselves
stuck in homes they would have gladly moved out of years ago.
Homeowners who were hoping to move to a better neighbor-
hood, gain an extra bedroom or acquire more square footage
were forced to put those dreams on hold. These unfortunate
victims of circumstance have been either unable or unwilling
to sell because they would be doing so at a considerable finan-
cial loss. 

So, why should I remodel my kitchen?
If you feel like the previous information describes you, and

your kitchen looks like it was caught in a time warp, then you
should definitely start thinking about a kitchen remodel. Before
the real estate bubble burst, the kitchen was considered the
best bang for your buck when it came to home renovations. 

Now that home values are on the rise, a kitchen remodel still
tops the list as one of the best investments you can make to give
you the advantage of selling your home at the best price. No
remodeling project produces the same jaw-dropping effect as
a brand new custom kitchen.

Everything takes time
From start to finish, the average length of a kitchen remodel

is approximately three months and consists of selecting a con-
tractor/installer, selecting a cabinetry dealer or wholesaler,
designing the kitchen in collaboration with a kitchen cabinetry
designer, placing your order and, finally, receiving and installing
the cabinets. 

The selection of a qualified contractor/installer may take up
to three weeks, then add to that another two or three weeks for
customizing the design of your new kitchen with a kitchen cab-
inetry designer. Once you’ve approved the design, you will
place your order and the factory will begin building your cabi-

netry. Custom cabinetry often takes six to eight weeks from this
point to arrive at your door.

Tax refunds make great down payments
Starting a custom kitchen remodel in April means possibly

having extra cash on hand. Tax returns should have been filed
by April 15, so at some point in April, if not before, you will have
your tax refund in hand. A standard tax refund would be ideal
for the down payment required on a large purchase like custom
cabinetry (Most cabinetry dealers or wholesalers will require a
50-percent minimum down payment.).

The advantage of being a teacher
Starting in April allows teachers to capitalize on their

summer months off from work. Your cabinets should arrive at
the end of June, just as the school year comes to a close. This
means you’ll be able to supervise the entire installation process.
I personally hate the idea of giving strangers access to my home
when I’m not there. Starting in April means avoiding this sce-
nario altogether.

Enjoying the fruits of a perfectly timed project
Wise teachers/homeowners who start their kitchen remodel

in April will be able to personally manage the installation and
should be in their newly renovated kitchen well before the start
of the new school year. Not only will they have a brand new cus-
tom kitchen to enjoy, they’ll have greatly improved their
chances of moving out when they find they’re ready.

Trent Stainbrook is a professional writer/blogger who has
been covering a wide range of topics and interests from retail
branding to kitchen design during the last four years. Trent
currently works for Direct Depot Kitchen Wholesalers Inc. in
Little Falls.

TRENT 
STAINBROOK 

April is the best time 
to start a kitchen remodel



42 NEW JERSEY TEACHERS  ■ MARCH 2015

PERFORMANCE OPPS/HOME IMPROVEMENT TIPS6

The birds are chirping, the flowers are
budding, and it’s time to prepare your
home for spring and summer. Doing
regular home maintenance and repairs
not only protects your most valuable
asset, but may also make you eligible for
discounts on your home insurance.
Here are some ideas from Consumer
Reports, Home and Garden TV, and
Lowes of the essentials every home-

owner should check and/or repair in preparation for spring:
Roofs and shingles for winter damage.•
Gutters and drain spouts to be sure they are cleared of•
debris and direct water away from the home’s founda-
tion.
Central air conditioning (now’s a great time for a tune-up•
before summer’s heat).
Decks for loose boards, worn spots or peeling paint.•
Exterior for cracks, holes or exposed wood or siding.•
Attics for discoloration, stains or leaks.•
Basements for damp areas or cracks.•
Chimneys for damage and to clean the flue.•

Concrete slabs for cracks or shifting soil.•
Trees and bushes for weak or broken branches and other•
damage.

Being a teacher is a time-consuming profession. While you
are putting in countless hours grading papers, preparing les-
son plans and educating our children, you might be
neglecting important things around your home.

Speaking of which, spring is also a great time to finally com-
plete that home inventory you’ve been putting off. Nearly 60
percent of homeowners say they have not made that impor-
tant list. Doing so helps prove you owned the items, which can
speed up claims payments. The Insurance Information Insti-
tute has a wonderful guide and checklist for doing a home
inventory at www.iii.org/brochures/home-inventory.html.  

So, now that your home is ready for spring, it’s time to make
sure your auto, home or renters insurance is up-to-date. Call
a California Casualty advisor for a free policy comparison or
review at 1-800-800-9410, or visit www.calcas.com/NJEA.

This article is furnished by California Casualty, providing
auto and home insurance to New Jersey’s educators. Get a
quote at 1-800-800-9410 or www.calcas.com.

Get your home ready for spring
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When you think about it, we’re all customers
of someone’s small business, and there are cer-
tain expectations of how we expect to be treated.
Anything less is unacceptable. In other words,
we all know what it feels like to be a customer.

As a small business owner, your top priority
should be to always deliver top-notch customer
service. The key to doing this is to make sure that
kindness, courtesy, reflecting a good first
impression and possessing ethical integrity are
the core values of your business operation. 

First, as the CEO, you set the tone for how
your employees interact with customers. As an

effective hiring practice, you want to have potential employees
write down their definition of good customer service. Not only
does it serve as a useful tool in providing you with important
data about what kind of employee they will be, but it will also
help you to identify the right person for the job, according to
your customer service values. 

Second, in the digital age, you’re at a tremendous advantage
when it comes to extending good customer service. Engaging

with customers through social media can be as enterprising as
it is fun. Running a 30-minute “Flash Sale,” with patrons clam-
oring to get in on the sale, has its rewards. This sends the mes-
sage to your customers that you’re abreast of technology, and
are willing to extend to them the courtesy of a discount because
they are in your business’ social network. 

Third, don’t forget the “power of the pen,” so to speak. Cus-
tomers want to tell you about their experience. So stay connect-
ed through questionnaires or other means of garnering their
feedback. This provides you with valuable information while
creating a loyal customer base that will help you to improve dif-
ferent areas of the business. 

Fourth, perhaps the personality of your business needs some
attention. You want to create that “wow” factor that drives more
business your way by making your customers feel really appre-
ciated. You can do this by getting social and writing a glowing
endorsement about your customers’ professional qualities on
LinkedIn or about their business on Facebook. Or, display the
novel and eye-catching artwork of a local artist in your store or

Good customer service 
is part of your core values

LOURDES
CORTEZ

CONTINUED ON PAGE 46
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If you’re one of the more than one billion people worldwide
who takes a cholesterol-lowering statin, you may be at a higher
risk for side effects if you also take certain antibiotics. In a recent
study, researchers found that taking the antibiotic clarithromycin
(brand name Biaxin) led to a slightly increased risk of dangerous
drug interactions for certain statin users.

In the study, researchers analyzed a database of more than
104,000 people ages 66 and older who were taking one of two
common antibiotics – clarithromycin or azithromycin (Zithro-
max) – along with one of three statins – rosuvastatin (Crestor),
pravastatin (Pravachol) or fluvastatin (Lescol). The risk of hospi-
talization or death due to acute kidney injury or high potassium
levels in the 30 days following clarithromycin prescription was
higher in those who took the clarithromycin-statin combo. 

While the authors point out that drug interactions are uncom-
mon, they advise it’s better to err on the side of caution. The
authors suggest that azithromycin – or another antibiotic that
doesn’t interact with statins – may be a safer option.

What’s more dangerous than obesity?
You’ve probably heard about the dangers of obesity such as

high blood pressure, heart attacks and stroke, just to name a few.

That’s why the results of a recent study are so surprising: Lack of
exercise may be twice as deadly as obesity. 

The study, which analyzed 334,000 people across an average
of 12.4 years, tracked height, weight, waist circumference and
self-reported levels of physical activity. The researchers found
that eliminating physical inactivity would reduce the number of
deaths twice as much as eradicating obesity. 

The good news? Even a little exercise – as few as 20 minutes of
walking a day – reduced the risk of early death by up to 30
percent. So get moving! Clean your kitchen, walk as you talk on
the phone or read the newspaper on a stationary bike. Every little
bit counts! 

Want to live longer?
Who knew the secret to a longer life could be found in your

pantry? According to researchers, regularly eating whole grains
such as whole-wheat bread, brown rice or oatmeal, could add
years to your life. 

The findings come from two long-term health studies
involving more than 118,000 nurses and health professionals. In

If you take statins, take note

Healthy Living Tips From

CONTINUED ON PAGE 45
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the studies, participants answered diet questionnaires every two-
to-four years, which included questions about their intake of
whole grains, which help slow digestion, prevent blood sugar
spikes and contain more vitamins and minerals than processed
grains. The researchers found that one-third fewer people died
among the group that ate the most whole grains daily when com-
pared with those who ate the least amount of whole grains. In
fact, a person’s risk of early death declined with each serving of
whole grains added daily. 

To add more whole grains to your diet, try a few simple swaps:
Use whole-wheat bread instead of white bread.•
Substitute brown rice for white rice.•
Add barley to vegetable soups.•
When baking, experiment with replacing some of the white•
flour with whole-wheat or oat flour.

Ask the Physician
Raffaele Corbisiero, M.D., FACC
Chair, Electrophysiology & Pacing
Director, Electromechanical Therapy Institute,
answers your question:

My physician just told me I might need a device like a pace-
maker or defibrillator. Two questions, please: What is the dif-
ference, and does this mean my heart isn’t functioning very
well? 

~ JOAN K., ROEBLING
These are good questions, Joan. Let’s start with the difference

between these two devices: Pacemakers are smaller than defibril-
lators (ICDs), and designed to keep a heart from beating out of
rhythm, too slowly or too rapidly. ICDs are a bit larger and are used
to prevent cardiac arrest by providing an electrical shock if needed.
Although all procedures have risks, device implanting is well toler-
ated and if you need one, you’ll be surprised at how much better
you feel afterwards.

At DEBORAH, we work hard to bring cutting-edge technologies
to those who need device therapy. Just recently, we were the first
hospital in the region to implant a new defibrillator used for
treating patients for risk of sudden cardiac arrest; it sits just below
the skin without the need for insulated lead wires to be placed into
the heart itself. Patients will no longer need to have leads replaced,
eliminating the potential for vascular infection and reducing com-
plications associated with lead extraction or implantation.

Regarding pacemakers: The electrical patterns of the heart are

IF YOU TAKE STATINS FROM PAGE 44

very complex. At DEBORAH, we have a myriad of techniques for
addressing irregular heart rhythms, including slowing rapidly beat-
ing hearts, and stimulating those with a slow beat. We also have dis-
covered many times that the heart rhythm is off in part because the
heart itself is damaged or weakened.

There are many medical things we can do to help get the heart
back on the right track, including making lifestyle recommenda-
tions to help strengthen the heart. This is one of the best benefits of
seeing a specialist at a comprehensive heart center like DEBORAH.
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Change starts here.

Find out how Gastric Bypass, Gastric Band & Gastric 
Sleeve can help you lead the healthy life you’ve 
dreamed of. 

With weight loss surgery.

MEDICAL AND SURGICAL WEIGHT LOSS

Somerville Hoboken
www.NJBariatricCenter.com                 908.481.1270

Ajay Goyal, MD, FACS
Director, Bariatric Surgery
Overlook Medical Center

Glenn Forrester, MD, FACS 
Director, Bariatric Surgery

RWJ University Hospital - Somerset

Angela Glasnapp, MD, FACS 
Bariatric & General Surgeon

Leigh Montes, MD
Co-Director, Bariatric Surgery

Christ Hospital

Weight Loss Surgery Seminar to learn more.
www.NJBariatricCenter.com for dates & locations.
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office building. This kind of customer service will go a long way.
As I often say at our credit union, “people helping people” goes
a long way in terms of customer service. 

Don’t forget that you are in a unique position as a small busi-
ness owner because you can get to know your customers per-
sonally, or better yet, you can make quick decisions that meet
their needs instantly.

I often hear that good customer service strategies are some-
thing large box stores do. However, with social media being so
popular and such an easy-to-use tool for many people, your
business could suffer instantly from a bad review. Don’t let this
happen to you and your business.

Remember to always be proactive, and take it from me, when
it comes to being a customer, we all know that we will spend
money where they treat us with dignity, kindness and courtesy.

Lourdes Cortez, President/CEO of North Jersey Federal Credit
Union, hails from Paterson. In 1984, she began her career at
North Jersey Federal and has served in several roles. In 2004,
she was promoted to VP of Operations and soon thereafter
became Senior VP and in 2005 was named President and
CEO. In February 2014, Cortez was appointed to the Board of
Trustees of William Paterson University. As the first Latina
CEO of a credit union in New Jersey, Cortez has been honored
by NJ Biz magazine, which named her one of the “Best 50
Women in Business” in New Jersey.
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